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Book Review 
Eugene Garcia’s Teaching and Learning Bilingual Students Who are Deaf and Hard of Hearing
Tiffany L. Pauling
Theories of instructional practices in the education and schooling of bilingual students can promote a change in the field of deaf education.  Many books discuss the ongoing debate of the education of bilingual students and the ever growing population of students whose native language is not English in education.  Debates, still exists on which instructional practice or method is best for students who are deaf and hard of hearing.  However, when you are faced with the combination of both factors: bilingual and deaf or hard of hearing, what is the best method that educators should use to ensure that the student is receiving an appropriate education?  Thus, children who are both deaf and Hispanic present an educational challenge: in addition to their sensory handicap, which affects speech and language learning and thus academic achievement, their cultural and linguistic differences also must be considered in educational planning (Delgado 1984). Too often many of children with these types of disabilities are overlooked as members of the bilingual population or the deaf population.   

Eugene Garcia states that a bilingual/bicultural model seems to be the optimal practice or method in supporting the social and academic development of “bilingual” children.  This model for education of deaf students which includes both the use of American Sign Language (ASL) and English is slowly becoming popular in many educational settings.  This situation faced by Hispanic hearing impaired children is truly unique: the acquisition of any language is a formidable task for them; and the language to which they are exposed during most of their waking hours is different from the language of the school (Delgado 1984).   It is important for teachers to become sensitive the fact that many of their students suffer hardships from three specific areas: language barriers, hearing impairments, and poverty.  As teachers we must take on many roles in order to develop academic achievement.  Educators need to be teachers of hearing impaired children, teachers of children from various non-English speaking backgrounds, teachers/ counselors of hearing impaired infants and their parents, and teachers of the economically deprived.  It is very rare for a teacher to teach in the setting that he or she prepared; therefore there is a need for programs that will provide staff with the information needed to satisfy the distinct needs of this population. 

Some literature of useful information for teachers of deaf and hard of hearing students whose primary language is not English or American Sign Language is not completely applicable to hearing impaired children because of the lack of language skills or strategies to acquire language.  However, hearing impaired children do possess the ability to obtain language.  As a result, any strategy used to promote the fluency of language for a hearing impaired child should be modified to accommodate the language deficit that exists for these children.  I have a young lady in my class who has only been in the United States for two years.  She arrived from Guatemala in 2007 only speaking Spanish and some broken English, the inability to form sentences using English word order, and possessed no form of manual communication. She did have some residual hearing, meaning she would benefit from a Total Communication approach.   According to the author which is the use of multiple communication forms including signing, finger-spelling, and speaking, lip-reading, and amplification to provide linguistic input to deaf students based on their communication needs.  While in my class I incorporated this approach by making sure to make use of the language that she possess and combine this language with English and then incorporating the use of American Sign Language when we were discussing various topics or items. In the beginning of the school year she was very lonely and finger-spelled a lot of information and spoke to me using her native language which I lacked in background knowledge and comprehension.  However now with only two months left in the school year she is using more English than Spanish along with ASL  in the classroom and is now socializing with her friends using ASL.  She still has a long way to go, but she has come so far.  
With a rise in Hispanic deaf and hard of hearing students coming to this country speaking Spanish and possessing no type of manual communication there are now challenges in the classrooms for the deaf, and as a result many of these students too often are educationally invisible during discussions about the schooling of bilingual deaf students. It is important as educators to make sure that this population is included in discussions related to bilingualism in the U.S. schooling process. Garcia states that despite linguistic equality among dialects, a student’s primary language may influence his or her chances for success in their classroom.  

The significance in generating schooling responses that are comprehensive, that focus on the linguistic, cultural, and circumstances of deaf bilingual student in the United States, is extremely important in meeting the needs of each individual student.  In order to have a responsive learning community the author has provided various school-wide practices along with teacher/instructional practices to ensure academic success.  Unfortunately, schools fail to accept and recognize the numerous diverse contributions that each member of diverse families and communities can make in teaching and learning.  In addition teachers of Hispanic hearing impaired children need knowledge and skills in addition to those obtained in most Deaf Education programs if they are to deal competently with the additional disabilities that this population often presents (Delgado 1984).  
Eugene Garcia addresses the issues of culture and linguistic diversity and schools in America.  He reinforces the importance of forming educational environments which are conducive to a student’s linguistic and cultural diversity, along with implementing the use of educational and instructional practices that correlate to one’s background or ancestry.  Similarly he focuses on an increasingly important challenge faced by schools in the United States: educating students from diverse language, culture, and social-class groups.  The author provides practices and theories which emphasize the linguistic and cultural diversity, that I believe would aid any educator of deaf and hard of hearing students of Hispanic descent; ensuring the academic success of deaf bilingual students in and out of the educational setting.
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